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What is  
Education For?

We wish to thank our panelists for giving their time  
and expertise to this critical matter.  

We hope this afternoon will provide insight and  
community support as we share information  

and explore solutions.



The Ojai Chautauqua is part of 
a 150-year tradition that has thrived across 
the United States since the 19th century. 
The concept of the Chautauqua is to build 
community by bringing together ideas, 
entertainment, discussion, and expertise 
to local family and community gatherings. 
Former U.S. President Theodore Roosevelt is 
quoted as saying that the Chautauqua is “The 
most American thing in America.”

Ojai has modernized the Chautauqua tradition by focusing on today’s need to improve civil discourse 
on controversial subjects, where passions tend to run high. Civil discourse is noticeably absent 
from many aspects of contemporary life. The result of this failing is not only sad... It is dangerous. 
Through the Ojai Chautauqua, we hope to develop this essential ability so that together we can affect 
a positive change that extends far and wide.  Visit www.ojaichat.org to view our past panels, to learn 
about future events, and to contribute to this endeavor. 

Page 2 • Ojai Chautauqua Panel on Education • August 25, 2019

The Ojai Chautauqua

Ojai Chautauqua Panel

Jim Bailey
Jim is the co-founder of Rock Tree Sky. He has been teaching in the Ojai Valley for 18 years. He brings 
his experience from an eighth grade physical science classroom and his years as an elementary 
science specialist for the Ojai Unified School District. In addition to his work in the classroom 
he has facilitated several years of youth mentorship through the Ojai Valley Youth Foundation. 
His current self-directed education focuses on the design of informal learning environments and 
loose parts play theory. He is a certified California Naturalist and enjoys studying the geology, 
insects, micro-invertebrates, and birds of the Ojai Valley. 

Tom Krause
Tom  is one of the founders of the Ojai Chautauqua. Over the last 40 years, Tom has been 
an entrepreneur, consultant and frequent author and speaker on topics such as culture 
change, cognitive bias, leadership development, executive decision-making, organizational 
and patient safety. He is a member of the Board of Visitors and Governors for St. John’s 
College, the Board of Directors of Thomas Aquinas College, and the Board of California 
State University Channel Islands. Tom has a Ph.D. in psychology from the University of 
California-Irvine, and a Masters degrees from St. John’s College.
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Meredy Benson Rice
Meredy has been an educator for over 30 years. She has worked at Oak Grove School in various 
capacities (high school English teacher, Director of High School, Head of School) and is currently 
the Director of Teaching & Learning, a position that supports teachers in classroom practice and 
curricular development. She has also taught at Happy Valley School (now Besant Hill) and was the Assistant 
Head of School for Academics at Villanova Preparatory School. Meredy holds a Masters in Educational 
Leadership from Columbia University. She is a strong advocate for small schools with a strong focus 
on community, relationship, self-awareness, and a focus on the common good. 

Ojai Chautauqua Panel Continued

Katie Braude
Katie co-founded Speak UP in March 2016 with a group of LAUSD parents who want a more powerful 
voice in education policy. Katie’s participation in public education efforts in Los Angeles spans 
three decades. In the 1990s, when her children were attending LAUSD schools, she helped lead 
parents, teachers, and administrators to design and launch the Palisades Charter School Complex, the first 
K-12 public charter school complex in the country. From 2005-2010, Katie served as Director 
of Advancement to the KIPP LA schools. Katie was a member of the Los Angeles County Board of 
Education from 2011-2017.

Tiffany Morse
Tiffany is the Superintendent of Ojai Unified School District. She began the position in July 2019. 
Before that Tiffany was the Executive Director of Career Education and the Director of Charter 
School Support and Oversight at the Ventura County Office of Education. She is a former math, science, 
and technology teacher and spent time working in the California Department of Education as a division 
consultant for English learner and curriculum support. Tiffany holds a Ph.D. in Curriculum & 
Instruction from the University of Nevada, Reno.

Elizabeth Reyes
Elizabeth is a tutor (professor) at Thomas Aquinas College. The four-year interdisciplinary course 
of study uses original writings of the great philosophers, historians, mathematicians, poets, 
scientists, and theologians of the West. There are no textbooks nor classroom lectures. The 
curriculum is a sustained conversation in the form of tutorials, seminars, and laboratories 
guided by tutors, each of which teach across the entire curriculum. Elizabeth earned a 
doctorate degree in literature from the University of Dallas. 

Richard Yao
Richard is Vice President for Student Affairs at CSUCI, where he has been working with the 
school’s leadership to ensure that Student Affairs programs are in alignment with the academic 
mission of the University. Prior to CSUCI, Richard worked with individuals with chronic and 
persistent mental illness, as well as youth with severe emotional disturbance. He then focused on 
forensic psychological assessments, with an emphasis on juvenile certification evaluations for the 
Juvenile Court and Public Defender’s Office. Richard earned a Ph.D. in Clinical Psychology from 
Fielding Graduate University. 



Content Summary
The First Panel in a Series on Education

1) What is the purpose of education? 

2) What are the measurements in place to determine the effectiveness of our schools?

3) What are the values we want our schools to introduce and reinforce?  

Possible Topics For Future Panels

1) Has standardized testing made a positive difference in the public school system?

2) Has Common Core, as a standard, been an improvement? 

2) Have charter schools been a help or a hindrance in furthering effective public education?

3) Should everyone go to college? What alternatives are in place?

4) How is education funding prioritized in the United States, especially in California?

5) Should college and vocational schools be free? How would our society bring this about?

6) What are the benefits and downsides of vouchers? 

7) What does liberal education mean for today’s students? 

8) What are the skills we need our young people to know to succeed in the 21st century. 
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Educational Mission Statements
Source: California State Board of Education
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Vision
All California students of the 21st century will attain the highest level of academic knowledge, applied 
learning and performance skills to ensure fulfilling personal lives and careers and contribute to civic and 
economic progress in our diverse and changing democratic society.

Mission
Create strong, effective schools that provide a wholesome learning environment through incentives that 
cause a high standard of student accomplishment as measured by a valid, reliable accountability system.

Goals
1. Standards. Adopt and support rigorous academic content and performance standards in the four core 
subjects for kindergarten and grades 1 through 12. (English Language Arts/Literacy/Development, History–
Social Science, Mathematics, Science.)

2. Achievement. Ensure that all students are performing at grade level or higher, particularly in reading and 
math, at the end of each school year, recognizing that a small number of exceptional needs students must 
be expected, challenged, and assisted to achieve at an individually determined and appropriately high lev-
el. Advocate for mandatory intervention for every child not at grade level. Do everything possible to ensure 
that “the job is done right in the first place”.

3. Assessment. Maintain policies assuring that all students receive the same nationally normed and stan-
dards-based assessments, grades 2 through 11, again recognizing that a small number of exceptional 
needs students must be separately and individually assessed using appropriate alternative means to deter-
mine achievement and progress.
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Educational Mission Statements
Source: Ojai Unified School District

I get help when I need it
I have opportunities 

to extend my learning

It feels good to be here 

People are kind and care about me

I have the tools I need to overcome 
difficulties

When I make a mistake, 
I can learn from it 

I have what I need to learn
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 support me

Ojai Unified School District
2019-20 Vision



Educational Mission Statements
Source: California State University Channel Islands

Vision
All California students of the 21st century will attain the highest level of academic knowledge, applied 
learning and performance skills to ensure fulfilling personal lives and careers and contribute to civic and 
economic progress in our diverse and changing democratic society.

Mission
Placing students at the center of the educational experience, California State University Channel Islands 
provides undergraduate and graduate education that facilitates learning within and across disciplines 
through integrative approaches, emphasizes experiential and service learning, and graduates students with 
multicultural and international perspectives.

Mission-Based Learning Outcomes
CI graduates will possess an education of sufficient breadth and depth to appreciate and interpret the 
natural, social and aesthetic worlds and to address the highly complex issues facing societies. Graduates 
will be able to:

Identify and describe the modern world and issues facing societies from multiple perspectives including 
those within and across disciplines, cultures and nations (when appropriate).

Analyze issues, and develop and convey to others solutions to problems using the methodologies, tools 
and techniques of an academic discipline.
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Educational Mission Statements
Source: Oak Grove School

Mission
Inspired by the original intent and statement of philosophy left by the school’s founder J. Krishnamurti, the 
mission of Oak Grove School is to assist students in developing those qualities of mind, heart, and body that 
will enable them to function with excellence, care, and responsibility in the modern world. In addition, it is the 
intention of the school to offer a place where the whole community can inquire together into the perennial 
questions of humankind and explore an approach to life that is whole, mindful and intelligent.

The school does this by:
Providing a well-rounded and challenging academic experience balanced with a rich extracurricular pro-
gram in fine, performing and practical arts, physical fitness, environmental and outdoor education, community 
service and travel.

Creating an environment for learning – A Climate of Inquiry – that is safe, friendly, non-competitive and en-
courages open-mindedness and a spirit of inquiry.

Encouraging close relationship between students and teachers as well as close contact between school and 
home and open, honest, and caring communication protocols amongst all members of the school community.

Supporting an approach to learning that emphasizes depth over coverage, project-based learning, a model 
of student-as-worker/teacher-as-coach, a genuine appreciation of each student’s unique capabilities, and the 
balance of traditional testing with authentic assessment practices such as portfolios, demonstrations of learn-
ing and student exhibitions.

Encouraging students to use their minds, bodies and hearts well through the overarching themes expressed 
within The Art of Living & Learning that are embedded in the school’s culture, curriculum, classroom practice 
and expectations of students.

Page 8 • Ojai Chautauqua Panel on Education • August 25, 2019



Educational Mission Statements
Source: Thomas Aquinas College

Mission
Thomas Aquinas College believes that to learn is to discover and grow in the truth about reality. It is the 
truth, and nothing less, that sets men free. And because truth is both natural and supernatural, the College 
offers an academic program that aims at both natural and divine wisdom.

This curriculum presents the arts and sciences of liberal education as a comprehensive whole. There are 
no majors, no minors, no electives, and no specializations. The four-year interdisciplinary course of study 
makes use of the original writings of the great philosophers, historians, mathematicians, poets, scientists, 
and theologians of the West. Homer, Herodotus, Plato, Euclid, Aristotle, St. Augustine, Shakespeare,  
Einstein, and especially St. Thomas Aquinas are among the authors read.

There are no textbooks. There are also no lectures in the classroom. The curriculum is a sustained conver-
sation in the form of tutorials, seminars, and laboratories guided by tutors who assist students in the work of 
reading, analyzing, and evaluating these great books. Students develop the lost tools of inquiry, argument, 
and translation — in critically reading and analyzing texts, in mathematical demonstration, and in laboratory 
investigation.

Equipped with these tools, the graduates are fortified to undertake any area of study, professional training, 
or vocation. Grounded in the arts of thinking and with a broad, integrated vision of the whole of life and 
learning, every subject becomes an open door. Even more important, alumni are prepared to live well the 
life of the free citizen and of the Christian.
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Educational Mission Statements
Source: Rock Tree Sky

Mission
The mission of Rock Tree Sky is to cultivate a learning community where everyone develops their whole self, 
through owning their learning in relationship with others. Rock tree sky offers a transformational education for 
youth ages 5 through 18, by providing structures, programs, and environments that support key values:

Community Collaboration

Learning is socially embedded as youth and mentors collaborate to serve the community. Learning opportunities 
are given purpose because they serve the RTS community, like farm to table meal planning and lunch prepara-
tion, or because they serve the wider community, as in our campaign to reduce single-use plastic water bottles. 
Following the model of extended family, all ages collaborate in work and play. Youth of different developmental 
levels inspire one another to stretch, and competition is diffused by the innocence of younger children. On-going 
collaboration is modeled by adults and nurtured in learners. 

Learner Agency

Learners have choice in what they explore, and when they rest or play. We recognize that humans are naturally 
curious, intelligent creatures and respect children’s ability to construct knowledge from the world around them. 
When mentors are enthusiastic and open, youth will naturally gravitate to what they are ready to learn. We trust 
a child’s personal sense of pacing and interest to guide us in what we explore. Together, learners, parents, and 
mentors share the responsibility of educating oneself and the community. 

Learners tinker and innovate, building competencies in a context that is relevant to their lives. RTS has joined the 
makerspace movement, where students use both new technologies and traditional tools to work on real, and 
personally meaningful projects. Learners take on projects with community partners in business and non-profit orga-
nizations. This provides a real audience, real expectations, and real time lines for learners’ developing skills and 
innovations.

Mentor Role: *create a rich environment* *facilitate  off campus activities to “expand the classroom walls” into 
the natural world and community* *model engagement by offering activities, projects, and lessons to the commu-
nity* *assist learners in identifying and navigating obstacles to their natural desire and propensity to learn*

Learner Role: *develop self-direction and time management skills through supported practice in choosing day to 
day activities*

Making Meaning

Learners tinker and innovate, building competencies in a context that is relevant to their lives. RTS has joined the 
makerspace movement, where students use both new technologies and traditional tools to work on real, and 
personally meaningful projects. Learners take on projects with community partners in business and non-profit orga-
nizations. This provides a real audience, real expectations, and real time lines for learners’ developing skills and 
innovations. 
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An Educator’s Guide to the “Four Cs” 
Preparing 21st Century Students for a Global Society
All educators want to help their students succeed in life. What was considered a good education 50 years ago, how-
ever, is no longer enough for success in college, career, and citizenship in the 21st century.

The “21st Century Skills” movement is more than a decade old. Yet, educators still pose important questions about 
how to move 21st century education forward. NEA has been an advocate of the 21st century education movement 
from its inception and wants to empower educators to move it forward in their own practice.

Ten years ago, NEA helped establish the Partnership for 21st Century Skills (P21) and in 2002 began a two-year 
journey to develop what became known as a “Framework for 21st Century Learning,” highlighting 18 different skills. In 
the last eight years, 16 states joined P21 and agreed to build 21st century outcomes into their standards, professional 
development, and assessments.

Over the years it became clear that the framework was too long and complicated. To resolve this issue, we inter-
viewed leaders of all kinds to determine which of the 21st century skills were the most important for K-12 education. 
There was near unanimity that four specific skills were the most important. They became known as the “Four Cs”: 

critical thinking,

communication,

collaboration, and

creativity.

Now the challenge is building the “Four Cs” into K-12 education. Discussions on this topic are pending at the federal 
and state levels and in many school districts around the country. To encourage more members and leaders to incorpo-
rate this policy into their own instruction, NEA developed this guide to introduce educators to the concept, stress the 
importance of the “Four Cs,” and put 21st century education into classroom practice.

21st Century Skills
Source: National Education Association
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Federal Government Spending
Source: Congressional Budget Office

Annual Deficit 
or Surplus =

Revenues − Outlays

To fund government 
spending in years of 

deficits, the 
government borrows 

from individuals, 
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countries by selling 

them Treasury 
securities.

Federal Deficits or Surpluses, 1969 to 2018
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Percentage of Gross Domestic Product

Debt

Debt held by the public is 
roughly equal to the sum of 

annual deficits and surpluses.

Federal Debt Held by the Public, 1969 to 2018

Prepared by Leigh Angres and Jorge Salazar
Source: Congressional Budget O�ce, June 2019

All data are for federal fiscal years,
which run from October 1 to September 30.

 Numbers may not add up to totals because of rounding.
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Federal Discretionary Spending
Source: Congressional Budget Office

Ojai Chautauqua Panel on Education • August 25, 2019 • Page 13

DISCRETIONARY SPENDING IN 2018
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Defense

Nondefense

$623

$639

Includes outlays for 
military construction, 
family housing, and some 
defense-related activities 
by agencies other than the 
Department of Defense, 
such as the atomic energy 
activities of the Department 
of Energy

Includes outlays for natural 
resources and the 
environment; general 
science, space, and 
technology; general 
government; community 
and regional development; 
agriculture; administrative 
costs of Medicare and 
Social Security; energy; 
and commerce and 
housing credit programs

Operation 
and Maintenance

Military Personnel Procurement OtherResearch,
Development, 
Test, and 
Evaluation

Veterans’ 
Benefits 
and
Services

Transportation Income
Security

Health Administration 
of Justice

International
A�airs

Other

0 200 400 600 800

255 139 113 77 39

Education,
Training, 
Employment, 
and
Social Services

93 92 78 69 61 56 13950

TRENDS IN DISCRETIONARY SPENDING

Defense
Nondefense

Outlays, as a Percentage of Gross Domestic Product

3.0

3.6

4.2

3.8

3.13.2

3.7
3.5 3.5

3.2

0

1

2

3

4

5

1998 2003 2008 2013 2018

Average discretionary 
outlays as a 

percentage of GDP 
between 1998 

and 2017

$1.3
Trillion

Discretionary outlays 
as a percentage 
of GDP in 2018

Outlays for  
national defense, which 

accounted for nearly 
half of the discretionary 

total, in 2018

Discretionary 
outlays by
the federal 

government 
in 2018

$0.6
Trillion 6.2%7.2%

 A
T 

A
 G

LA
N

C
E

Prepared by Leigh Angres and Jorge Salazar
Source: Congressional Budget O�ce, June 2019

All data are for federal fiscal years,
which run from October 1 to September 30.

 Numbers may not add up to totals because of rounding.

THE FEDERAL BUDGET
IN 2018

Spending that lawmakers control through annual 
appropriation acts

A CLOSER
LOOK AT
DISCRETIONARY
SPENDING

FI
S
C
A
L

Y
EA

R
 2

0
18

OUTLAYS, $4.1 TRILLION

Mandatory 
$2.5 T

Discretionary 
$1.3 T

Net
Interest 
$0.3 T

REVENUES, $3.3 TRILLION

DISCRETIONARY SPENDING IN 2018
Billions of Dollars

Defense

Nondefense

$623

$639

Includes outlays for 
military construction, 
family housing, and some 
defense-related activities 
by agencies other than the 
Department of Defense, 
such as the atomic energy 
activities of the Department 
of Energy

Includes outlays for natural 
resources and the 
environment; general 
science, space, and 
technology; general 
government; community 
and regional development; 
agriculture; administrative 
costs of Medicare and 
Social Security; energy; 
and commerce and 
housing credit programs

Operation 
and Maintenance

Military Personnel Procurement OtherResearch,
Development, 
Test, and 
Evaluation

Veterans’ 
Benefits 
and
Services

Transportation Income
Security

Health Administration 
of Justice

International
A�airs

Other

0 200 400 600 800

255 139 113 77 39

Education,
Training, 
Employment, 
and
Social Services

93 92 78 69 61 56 13950

TRENDS IN DISCRETIONARY SPENDING

Defense
Nondefense

Outlays, as a Percentage of Gross Domestic Product

3.0

3.6

4.2

3.8

3.13.2

3.7
3.5 3.5

3.2

0

1

2

3

4

5

1998 2003 2008 2013 2018

Average discretionary 
outlays as a 

percentage of GDP 
between 1998 

and 2017

$1.3
Trillion

Discretionary outlays 
as a percentage 
of GDP in 2018

Outlays for  
national defense, which 

accounted for nearly 
half of the discretionary 

total, in 2018

Discretionary 
outlays by
the federal 

government 
in 2018

$0.6
Trillion 6.2%7.2%

 A
T 

A
 G

LA
N

C
E

Prepared by Leigh Angres and Jorge Salazar
Source: Congressional Budget O�ce, June 2019

All data are for federal fiscal years,
which run from October 1 to September 30.

 Numbers may not add up to totals because of rounding.

THE FEDERAL BUDGET
IN 2018

Spending that lawmakers control through annual 
appropriation acts

A CLOSER
LOOK AT
DISCRETIONARY
SPENDING

FI
S
C
A
L

Y
EA

R
 2

0
18

OUTLAYS, $4.1 TRILLION

Mandatory 
$2.5 T

Discretionary 
$1.3 T

Net
Interest 
$0.3 T

REVENUES, $3.3 TRILLION

DISCRETIONARY SPENDING IN 2018
Billions of Dollars

Defense

Nondefense

$623

$639

Includes outlays for 
military construction, 
family housing, and some 
defense-related activities 
by agencies other than the 
Department of Defense, 
such as the atomic energy 
activities of the Department 
of Energy

Includes outlays for natural 
resources and the 
environment; general 
science, space, and 
technology; general 
government; community 
and regional development; 
agriculture; administrative 
costs of Medicare and 
Social Security; energy; 
and commerce and 
housing credit programs

Operation 
and Maintenance

Military Personnel Procurement OtherResearch,
Development, 
Test, and 
Evaluation

Veterans’ 
Benefits 
and
Services

Transportation Income
Security

Health Administration 
of Justice

International
A�airs

Other

0 200 400 600 800

255 139 113 77 39

Education,
Training, 
Employment, 
and
Social Services

93 92 78 69 61 56 13950

TRENDS IN DISCRETIONARY SPENDING

Defense
Nondefense

Outlays, as a Percentage of Gross Domestic Product

3.0

3.6

4.2

3.8

3.13.2

3.7
3.5 3.5

3.2

0

1

2

3

4

5

1998 2003 2008 2013 2018

Average discretionary 
outlays as a 

percentage of GDP 
between 1998 

and 2017

$1.3
Trillion

Discretionary outlays 
as a percentage 
of GDP in 2018

Outlays for  
national defense, which 

accounted for nearly 
half of the discretionary 

total, in 2018

Discretionary 
outlays by
the federal 

government 
in 2018

$0.6
Trillion 6.2%7.2%

 A
T 

A
 G

LA
N

C
E

Prepared by Leigh Angres and Jorge Salazar
Source: Congressional Budget O�ce, June 2019

All data are for federal fiscal years,
which run from October 1 to September 30.

 Numbers may not add up to totals because of rounding.

THE FEDERAL BUDGET
IN 2018

Spending that lawmakers control through annual 
appropriation acts

A CLOSER
LOOK AT
DISCRETIONARY
SPENDING

FI
S
C
A
L

Y
EA

R
 2

0
18

OUTLAYS, $4.1 TRILLION

Mandatory 
$2.5 T

Discretionary 
$1.3 T

Net
Interest 
$0.3 T

REVENUES, $3.3 TRILLION



Page 14 • Ojai Chautauqua Panel on Education • August 25, 2019

Public Education Spending by State
Source: Governing.com

Take Away: 

United States average per pupil  
expense is $11,762

New York spends the most -  
$22,366 per student

Utah spends the least -  
$6,953 per student
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Per-Pupil Spending
SCHOOL SPENDING KEEPS CLIMBING
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  2012/13          2013/14          2014/15          2015/16          2016/17          2017/18

Annual Per-Pupil Spending in the Unified Districts (2007/08 - 2017/18)
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What is the measure?
The measure is the total spending on a per-pupil basis by seven 
unified school districts in Ventura County. Per-pupil spending 
is calculated by adding up most expenditures, including 
salaries, food service, facilities and certain retirement 
benefits. The number is then divided by the district’s average 
daily attendance. 

A unified district covers grades kindergarten through 12, 
in contrast to districts that have only high schools or only 
elementary and middle schools. We compared unified 
districts because the available funding and the necessary 
costs differ from high schools and elementary schools in 
some ways. Santa Paula was not unified until 2013.

In 2014/15, the California Department of Education started 
including state payments to employee pension funds in its 
per-pupil statistics. Spending totals spiked that year due to 
the change and can’t be compared directly to earlier totals.

Why is the measure important?
Nearly everything in a school, from the teachers to the 
books to the building itself, costs money. Adequate funding 
isn’t enough by itself to ensure a quality education, but it’s 
a necessary element. Looking at how funding changes over 
time shows whether state, federal and local policymakers are 
prioritizing education, and comparing spending by different 
districts can show whether students in different cities are 
getting similar resources.

How are we doing?
School spending has risen since a post-recession dip that ran 
roughly from 2008 through 2013. Most unified districts in 
Ventura County have seen steady increases since 2014. In 
the 2017/18 school year, districts spent between $10,000 
and $11,000 per student, with a few exceptions: The 
Fillmore Unified School District spent more than the others, 
at $12,146 per student, and the Moorpark and Oak Park 
districts each spent a little less than $10,000 per student.

Generally speaking, districts in lower-income areas get more 
funding than those in higher-income areas. This is a recent 
development in California, starting with a law enacted by 
the Legislature in 2013. This new formula awards extra 
funds to districts with large numbers of students classified 
as English language learners as well as students from low-
income families. Before 2013, funding across districts was 
broadly even, and in many cases schools in more affluent 
areas received more money than schools in poorer areas. For 
example, in the 2011/12 school year the Oak Park Unified 
School District spent slightly more per student than the 
Fillmore district. The next year, Fillmore spent more, and by 
2017/18, its spending was nearly $2,500 per student more 
than Oak Park’s.

Public Education Spending by District
Source: Ventura County Civic Alliance

Revenue Breakdown: 

58% of a student’s education cost is covered by the state

22% of the cost is covered by local property taxes,  
equalized over the state

10% is covered through local and other initiatives

9% is covered by the Federal Government

1% is from the California State Lottery
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Public Education Spending by State
Source: Capitol Advisors Group
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Public Schools Ranked by State
Source: U.S. News and World Report (2016 / 2017 data used)

1) College Readiness - Percentage of high school  
     graduates who passed the SAT, the ACT, or both.

2) High School Graduation Rate

3) National Assessment of Educational Progress Math Scores

4) National Assessment of Educational Progress Reading  
    Scores

5) Preschool Enrollment
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To help parents and educators iden-
tify strengths and areas for improve-
ment, California reports how districts, 
schools (including alternative schools 
serving high-risk students), and stu-
dent groups are performing across 
state and local measures.

For state measures, performance is 
based on two factors:

1 - Current year results, and

2 - Whether results improved from 
the prior year.

Performance on state measures, 
using comparable statewide data, 
is represented by one of five colors. 
The performance level (color) is not 
included when there are fewer than 
30 students in any year. This is rep-
resented using a grey color dial with 
the words ‘No Performance Color’.

Ojai Unified School District
Source: California Department of Education

8/23/2019 California School Dashboard and System of Support - Accountability (CA Dept of Education)

https://www.cde.ca.gov/ta/ac/cm/ 2/5

Based on Dashboard results, some LEAs are eligible for assistance through the System of Support.

The Dashboard
The Dashboard is a powerful online tool to help districts and schools identify strengths and weaknesses and
pinpoint student groups that may be struggling. It reports performance and progress on both state and local
measures:

State measures apply to all LEAs, schools, and student groups and are based on data that is collected
consistently across the state.

Local measures apply at the LEA and charter school level and are based on data collected at the local
level.

The state and local measures are drawn from the ten priority areas of the Local Control Funding Formula
(LCFF), which was passed in 2013. Table 1 lists each priority area and its corresponding state and/or local
measure:

Table 1: The State and Local Measures for Each Local Control Funding Formula Priority Areas

Priority Areas State Indicator Local Indicator

Priority 1: Basic
Services and
Conditions at
schools

N/A Text books availability, adequate facilities, and
correctly assigned teachers.

Priority 2:

Implementation of
State Academic
Standards

N/A Annually report on progress in implementing the
standards for all content areas.

Priority 3: Parent
Engagement

N/A Annually report progress toward: (1) seeking input
from parents/guardians in decision making; and
(2) promoting parental participation in programs.

Priority 4: Student
Achievement

Academic Performance
(Grades 3–8 and Grade
11) 
 
English Learner Progress

N/A

Priority 5: Student
Engagement

Graduation Rate

Chronic Absenteeism

N/A

Priority 6: School
Climate

Suspension Rate Administer a Local Climate Survey every other
year.
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Priority 7: Access
to a Broad Course
of Study

N/A Annually report progress on the extent students
have access to, and are enrolled in, a broad
course of study.

Priority 8:

Outcomes in a
Broad Course of
Study

College/Career N/A

Priority 9: (COEs

Only) Coordination
of Services for
Expelled Students

N/A Annual measure of progress in coordinating
instruction for expelled students.

Priority 10: (COEs

Only) Coordination
of Services for
Foster Youth

N/A Annual measure of progress in coordinating
instruction for foster youth.

These priority areas form the basis for California's integrated accountability system, which meets both state
and federal requirements.

Different criteria are used to determine and report performance for the state and local measures.

For the methodology for measuring performance on the local measures, please see the local measures.

Performance on the state measures is based on data from both the current and prior years. Any LEA, school,
or student group with at least 30 students in both the current and prior year receives a performance level for
each applicable state measure. There are five performance levels, and each is assigned a different color: Red
is the lowest performance level, Orange is the second lowest, Yellow is the middle point, Green is the second
highest, and Blue is the highest performance level.

On the Dashboard, a school's, LEA's, or student group's performance on a state measure is graphically
displayed by a gauge, that is broken into five different colored segments, to represent the five levels of
performance. An arrow points to the color that that corresponds to the performance for that measure. The
picture below illustrates the five analog gauge meters used on the California School Dashboard. Each gauge
meter is a half-circle dial that has 5 segments. Each segment represents a different performance level. The
colors read from top to bottom: Blue, Green, Yellow, Orange, and Red. Blue represents the highest
performance level while Red represents the lowest performance level. A needle indicates the performance
level for the measure.

8/23/2019 California School Dashboard and System of Support - Accountability (CA Dept of Education)
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Ojai Unified School District
Source: Source: California Department of Education

DISTRICT PERFORMANCE OVERVIEW
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District Details

NAME

Ojai Unified

ADDRESS

414 East Ojai Avenue 

Ojai, CA 93023-2819

WEBSITE

http://www.ojaiusd.org
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Student Population
Explore information about this district's student
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Enrollment
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Foster Youth
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Ojai Unified School District
Source: Ed-Data.org and Publicschoolreview.com

High School Graduation Rates

California Assessment of  
Student Performance and  

Progress (CAASPP)

Ojai Unified
State of California

Reading / Language Arts  
Test Scores (% Proficient) 

Ojai UnifiedState of California

Math Test Scores  
(% Proficient) 

Ojai UnifiedState of California

Take Away: Ojai Unified is generally  
on par with California
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SAT Averages
Source: Niche.com and Boardingschoolreview.com

SAT Scores 200 – 1600 Scale
The SAT is a standardized test widely used for college admissions in the United States. Since it was debuted by 
the College Board in 1926, its name and scoring have changed several times; originally called the Scholastic 
Aptitude Test, it was later called the Scholastic Assessment Test, then the SAT I: Reasoning Test, then the SAT 
Reasoning Test, then simply the SAT. 

Besant Hill School  –  1260
Oak Grove School  – 1270 
Ojai Unified School District  – 1210
Ojai Valley School  – 1320
Thacher School  – 1420 
Villanova  – 1300 

California Average – 1076
National Average – 1068

A student with a high SAT score 
(above 1100) but a middling 
high school GPA (between 
2.67 and 3.0) has an expected 
graduation rate of 39%. But 
students with the opposite 
credentials—mediocre SAT scores 
but high GPAs—graduate from 
college at a 62% rate.

Put another way, the expected 
graduation rate of a student with 
a given GPA doesn’t change 
very much depending on her 
SAT score. But the expected 
graduation rate of a student 
with a given SAT score varies 
tremendously depending on her 
GPA.

Source: Forbes

SAT, High School GPA, and College  
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Ventura County Economics
Source: Ventura County Civic Alliance

46  | EDUCATION Ventura County Civic Alliance

What is the measure?
The measure is a “misery index” made up of six socioeconomic 
indicators from 2017, applied to 18 school districts in Ventura 
County. The indicators are the poverty rate among children 5 
and younger; the percentage of women-led households with 
children 5 and younger who live below the federal poverty 
line; the percentage of adults 25 and older without a high 
school diploma; the percentage of people who speak English 
“less than very well”; the percentage of students classified as 
English learners; and the percentage of students eligible for 
free or discounted meals at school. The percentages are added 
together and weighted equally for the index. A higher number 
indicates greater socioeconomic challenges. 

Why is the measure important?
Not all schools face the same task in educating their students. 
In some areas, children are much more likely to enter school 
having grown up poor or without fluency in English. These 
factors challenge educators, and the state recognizes this 
when it makes extra funding available for schools with large 
numbers of these students.

How are we doing?
The Ocean View and Hueneme Elementary school districts 
scored highest on the index. Both districts are located at 

the southeastern end of the Oxnard Plain, in the heart 
of Ventura County’s agricultural industry. It is surely no 
coincidence in these neighborhoods, where many people 
work low-paying agricultural jobs, young children face the 
greatest socioeconomic challenges. Other districts with high 
“misery index” scores include those in Oxnard, Santa Paula 
and Fillmore.

At the other end of the scale, the Oak Park Unified School 
District had by far the lowest score on the index, followed 
by the Santa Clara Elementary district, a district with one 
small school between Santa Paula and Fillmore. Districts in 
Simi Valley and Camarillo and the Mesa Union Elementary 
district outside of Camarillo rounded out the five with the 
lowest scores.

The differences between the high and low end of the index 
are vast. In Fillmore, 36.3 percent of children 5 and younger 
live in households below the federal poverty line. While 
in Oak Park and the Santa Clara Elementary district, no 
children live below the poverty line. Four districts — Santa 
Paula, Hueneme, Oxnard and Ocean View — have more than 
80 percent of their students eligible for free or discounted 
meals at school, while in Oak Park, 6.7 percent of students 
are eligible.

INEQUALITIES ARE BROAD, DEEP
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Source: Ventura County Civic Alliance

44  | EDUCATION Ventura County Civic Alliance

What is the measure?
The measure is the percentage of public school students 
in Ventura County who are classified as “English learners,” 
which means they speak a language other than English at 
home and would benefit from enhanced English language 
skills to succeed in their school’s core academic programs. 
Students move out of this classification as their English skills 
improve.

In 2010/11, the state’s data collection was incomplete, so the 
statewide figure for that year is unusually low.

Why is the measure important?
Fluency in spoken and written English is an important skill for 
the classroom and beyond. Students with limited English bear 

an extra burden in school: They are struggling with language 
comprehension at the same time they are trying to learn 
math, history, science and other subjects taught in English.

How are we doing?
In the 2017/18 school year, Ventura County public schools had 
31,334 students classified as English learners, a 5.6 percent 
drop from the year before and the lowest total since 2005/06. 
That decline is tied to the overall decrease in enrollment; the 
percentage of students who are English learners actually has 
grown slightly. In 2017/18, English language learners made up 
22.7 percent of the county’s students, while in 2005/06 they 
made up 21.6 percent of students.

MORE THAN 1 IN 5 STUDENTS LACK FLUENCY
English Learners

Number of Public School Students Classified as English Learners (2005/06 - 2017/18)
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6th Grade Example of Standards
Source: www.corestandards.org

6th Grade English Language Arts
Key Ideas and Details:

Cite textual evidence to support analysis of what the text 
says explicitly as well as inferences drawn from the text.

Determine a theme or central idea of a text and how it is 
conveyed through particular details; provide a summary of 
the text distinct from personal opinions or judgments.

Describe how a particular story’s or drama’s plot unfolds in 
a series of episodes as well as how the characters respond 
or change as the plot moves toward a resolution.

Craft and Structure:

Determine the meaning of words and phrases as they are 
used in a text, including figurative and connotative mean-
ings; analyze the impact of a specific word choice on 
meaning and tone

Analyze how a particular sentence, chapter, scene, or 
stanza fits into the overall structure of a text and contributes 
to the development of the theme, setting, or plot.

6th Grade Math
Key Ideas and Details:

In Grade 6, instructional time should focus on four 
critical areas:

• (1) Connecting ratio and rate to whole number  
 multiplication and division and using concepts of  
 ratio and rate to solve problems; 

• (2) Completing understanding of division of fractions  
 and extending the notion of number to the system of 
 rational numbers, which includes negative numbers; 

• (3) Writing, interpreting, and using expressions and  
 equations; and 

• (4) Developing understanding of statistical thinking.
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8/23/2019 STAR - Grade 6: Mathematics

starsamplequestions.org/starRTQ/results.jsp?param=CSM01355&count=1 1/1

Grade 6: Mathematics

Algebra and Functions (Performance Level: Proficient) – Question 01

What value of k makes the following
equation true?

A   108

B   98

C   39

D   12

Results

A. 60% of students gave this response. (Correct Response)
B. 5% of students gave this response.
C. 3% of students gave this response.
D. 31% of students gave this response.

Note: Percentages may not total 100 due to rounding.

What this Question is Testing

Mathematics Reporting Category: Algebra and Functions

1.0 Students write verbal expressions and sentences as algebraic expressions and equations; they
evaluate algebraic expressions, solve simple linear equations, and graph and interpret their
results:

1.1 Write and solve one-step linear equations in one variable.

© 2009 by the California Department of Education

Standardized Testing and Reporting - STAR
6th Grade Math Standardized Test Example
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8/23/2019 STAR - Grade 6: English-Language Arts

starsamplequestions.org/starRTQ/results.jsp?param=CSR00380.042&count=3 1/2

Grade 6: English-Language Arts

Literary Response and Analysis (Performance Level: Proficient) – Question 03

Bird of Dreams
1     At night in dream I travel from my bed.
2     On wing of light I soar across vast skies
3     Where colors swirl and dance, and mingle and soar,
4     To far beyond the veil, where Phoenix flies.

5     The Phoenix is a wondrous bird of dreams.
6     Each five hundred years she builds a nest,
7     Piling feathers, branches, twigs, and leaves—
8     Now will she lay her eggs and sit to rest?

9     But no! The Phoenix strikes a blazing spark
10   And sets her cozy nesting place afire!
11   She dives in flight into the dancing flames!
12   Why does she go into the flaming pyre?

13   There is no need to weep, for all is well.
14   For her the pyre’s fiery heat and flame
15   Burn away the years. She is reborn!
16   Her radiant, shining youth she doth reclaim.

17   The pyre burns down to ash, and all is still.
18   And from the ashen pile, her eyes alight,
19   The Phoenix rises up into the sky,
20   Renewed, with feathers luminous and bright!

21   And so this night, perchance my dreams will go
22   With wondrous Phoenix rising in the sky,
23   To soar among the planets and the stars,
24   Deep in the night to fly and fly and fly!

CSR0P042

The Phoenix could best represent a person who

A   makes a promise and then breaks it.

B   loses everything and starts over.

C   wants only to be carefree and have fun.

D   lives a life of habit and routine.

Results

A. 6% of students gave this response.
B. 55% of students gave this response. (Correct Response)
C. 17% of students gave this response.

Standardized Testing and Reporting - STAR

8/23/2019 STAR - Grade 6: English-Language Arts
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D. 22% of students gave this response.

Note: Percentages may not total 100 due to rounding.

What this Question is Testing

Reading Reporting Category: Literary Response and Analysis

Narrative Analysis of Grade-Level-Appropriate Text

3.6 Narrative Analysis of Grade-Level-Appropriate Text: identify and analyze features of themes conveyed
through characters, actions, and images.
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Grade 6: English-Language Arts

Literary Response and Analysis (Performance Level: Proficient) – Question 03

Bird of Dreams
1     At night in dream I travel from my bed.
2     On wing of light I soar across vast skies
3     Where colors swirl and dance, and mingle and soar,
4     To far beyond the veil, where Phoenix flies.

5     The Phoenix is a wondrous bird of dreams.
6     Each five hundred years she builds a nest,
7     Piling feathers, branches, twigs, and leaves—
8     Now will she lay her eggs and sit to rest?

9     But no! The Phoenix strikes a blazing spark
10   And sets her cozy nesting place afire!
11   She dives in flight into the dancing flames!
12   Why does she go into the flaming pyre?

13   There is no need to weep, for all is well.
14   For her the pyre’s fiery heat and flame
15   Burn away the years. She is reborn!
16   Her radiant, shining youth she doth reclaim.

17   The pyre burns down to ash, and all is still.
18   And from the ashen pile, her eyes alight,
19   The Phoenix rises up into the sky,
20   Renewed, with feathers luminous and bright!

21   And so this night, perchance my dreams will go
22   With wondrous Phoenix rising in the sky,
23   To soar among the planets and the stars,
24   Deep in the night to fly and fly and fly!
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Models of Motivation
Source: Mastery.org
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Models of Motivation
Source: University of Rochester and Hopesurvey.org
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Chautauqua tickets prices are kept low or zero to encourage maximum  

participation. Through essential community support, students and teachers attend  

free of charge for most events, and it is very deeply appreciated. Please give what you can once per year.  

All supporters will benefit from the difference they make together through the Ojai Chautauqua.  

These leaders bring the Chautauqua to the Ojai Valley:

They hope  
you will join them.
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